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Abstract— The 4.0 Era has revolutionized education through the digital transformation of academic systems and curriculum
design. This study investigates the role of co-curricular activities in Islamic higher education and their potential to attract and
engage Gen-Z. Theories of humanism, recreation, self-development, and rational choice emphasize the importance of
integrating values into co-curricular frameworks. The research also highlights the challenges faced by Islamic institutions,
including the limited integration of co-curricular activities and alignment with the career-oriented priorities of Gen-Z.A
qualitative approach was employed through document analysis, observation, and in-depth, unstructured interviews to
confirm and elaborate on the study's focus. The findings point to the need for co-curricular models that integrate Islamic

values, fostering intellectual, social, and spiritual growth while simultaneously enhancing enrolment appeal.
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|I. INTRODUCTION

The accelerated evolution of digital technology under
Era 4.0 profoundly impacts educational paradigms,
including administrative processes and curriculum design
(Rodliyatun et al., 2022). Notably, the reforms extend
beyond classrooms to influence extracurricular activities,
which play a vital role in shaping student engagement
(Supriyatno et al., 2021). For Islamic higher education
institutions, addressing the dynamic preferences of
Generation Z while maintaining competitive enrolment
rates presents a unique challenge (Nasir et al, 2021;
Rodliyatun et al, 2022). This paper investigates the
interplay between digital transformation, extracurricular
activities, and student enrolment patterns, with a specific
focus on co-curricular activities underpinned by Islamic
values (Nassr et al,, 2021; Ulya, 2018).

Digitalisation has transformed academic
administration through platforms such as SIAKAD and
EdLink (Suyadi et al, 2022), but gaps remain in
extracurricular engagement. Studies from global
institutions  demonstrate the  effectiveness  of
extracurricular activities in enhancing student interest
and enrolment (Assegaf et al, 2022; Fikra &
Darmalaksana, 2022; Musthofa et al,, 2023), yet this focus
is less pronounced in Islamic educational institutions,
particularly newer ones like AIN, Lhokseumawe
(Shadowing, 2023).

Co-curricular activities have been linked to
intellectual and social development, career satisfaction
(Abdullah, 2017), and enrolment motivation (Assegaf et

al, 2012). However, the integration of such activities
within Islamic institutions remains limited. This
necessitates a model that incorporates Islamic values,
enabling a humanistic approach to education that aligns
with the institution's vision and mission (Witono &
Widodo, 2023).

This study is grounded in four key theoretical
frameworks, each providing a lens through which to
address the gaps identified in the integration of co-
curricular activities and their impact on student
engagement in Islamic higher education institutions.

The framework of Humanism'’s theory, emphasizes
personal growth and the internalization of values such as
compassion and empathy. Rooted in the works of Rogers
(1951) in work of Ben-Yehuda (2015) and further
elaborated by Menzli et al., (2022), this perspective aligns
seamlessly with the goals of Islamic education, which aim
to nurture holistic individuals. By fostering emotional and
ethical development, humanism underscores the
importance of embedding values that resonate deeply
with students’ personal and spiritual lives (Oberreiter,
2021).

Recreation Theory forms the second pillar of this
study, highlighting the significance of leisure activities in
promoting social and cognitive development (Ergiiven,
2023). This theory advocates for outdoor and off-campus
engagement as crucial components of co-curricular
activities (Asan & Emeksiz, 2018; Nkwanyana, 2020).
Such initiatives not only enhance students’ physical well-
being but also create opportunities for meaningful
interactions and experiential learning, which are vital in
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cultivating a balanced and enriching educational
experience.

The third theoretical framework is Self-Development
Theory, which focuses on the process of self-socialization
and the internalization of societal values (Houck &
Spegman, 1999; Reitz, 2022). Co-curricular activities,
viewed through this lens, serve as a platform for fostering
mutual care, building social connections (Reitz, 2022),
and enabling students to integrate themselves effectively
into the broader community (Frick & Chevalier, 2023).
This theory underscores the role of these activities in
shaping well-rounded individuals who are socially
conscious and value-driven.

Rational Choice Theory provides insight into the
decision-making processes of students (Herfeld, 2020),
particularly their choices related to enrollment in
educational institutions. As articulated by Krsti¢ (2022),
this framework posits that students make rational
evaluations based on institutional offerings, weighing
factors such as value alignment and practical benefits.
This theory reinforces the need for Islamic higher
education institutions to design co-curricular activities
that are both appealing and value-driven, ensuring that
they resonate with the aspirations and expectations of
Generation Z.

Collectively, these theoretical perspectives offer a
comprehensive foundation for understanding the
interplay between co-curricular activities, student
engagement, and institutional appeal, particularly within
the context of Islamic higher education in Era 4.0.

The research identifies several critical gaps in the
current understanding and implementation of co-
curricular activities within Islamic higher education
institutions.

First, while co-curricular activities are widely
recognized for their significant role in fostering student
success and enhancing institutional reputation, their
development within Islamic institutions remains limited.
This underdevelopment hampers the ability of these
institutions to leverage such programs as tools for
academic and social enrichment.

Second, there is a notable gap in understanding how
co-curricular activities align with the preferences and
priorities of Generation Z. This cohort, known for its
career-oriented mindset, seeks activities that are not only
engaging but also contribute to their professional
aspirations. However, the extent to which existing co-
curricular offerings address these needs is inadequately
explored.

Third, the integration of Islamic values into co-
curricular frameworks has been insufficiently examined.
For newer institutions in particular, the challenge lies in
designing activities that not only align with contemporary
educational goals but also embody the religious and
cultural ethos central to Islamic education.

Lastly, the lack of structured models for managing
extracurricular activities, such as the Co-Curricular
Transcript (CCT), presents a significant barrier. Without
systematic approaches to designing, implementing, and
documenting these activities, institutions face difficulties
in enhancing student engagement and showcasing the
value of their programs effectively.

These gaps underscore the need for comprehensive
research to develop co-curricular models that integrate
Islamic values, meet the expectations of Generation Z, and
establish  structured systems for extracurricular
management, thereby positioning Islamic higher
education institutions as competitive and holistic learning
environments.

This paper aims to explore how co-curricular
activities can enhance the student experience for
Generation Z while adhering to Islamic principles, using
frameworks such as Humanism, Recreation Theory, Self-
Development Theory, and Rational Choice Theory.

A. Method

This study adopts a qualitative approach to explore the
integration of co-curricular activities within Islamic
higher education institutions and their impact on the
enrolment of Generation Z students. The research focuses
on examining how co-curricular frameworks can
incorporate Islamic values while addressing the career-
oriented priorities of Generation Z. The following outlines
the methodological steps used to achieve the study’s
objectives.

B. Research Design

A case study design is utilized to gain in-depth insights
into the current state of co-curricular activities in Islamic
higher education institutions. This design facilitates a
focused examination of specific institutions, providing a
detailed wunderstanding of the challenges and
opportunities present (Adams, 2008; Andrés et al., 2023).

The study focuses on IAIN Lhokseumawe, selected for
relatively recent establishment and the observed gaps in
their co-curricular offerings.

Purposive sampling is employed to select participants,
ensuring representation from diverse stakeholders such
as academic administrators, faculty members, students,
and parents.

C. Data Collection Techniques

To ensure a comprehensive understanding of the
research topic, data collection employs a variety of
methods (Adler et al., 2017; Ashari et al., 2023). Semi-
structured interviews are conducted with key
stakeholders, including academic managers, faculty
members, and student leaders.
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These interviews aim to explore the current state of
co-curricular activities, their alignment with institutional
goals, and their appeal to Generation Z students. The
flexible nature of the semi-structured format allows for in-
depth exploration of participants’ perspectives.

D. Data Analysis

The study uses thematic analysis to identify
meaningful patterns and themes from the collected data.
This process begins with transcribing interviews and
focus group discussions, ensuring a detailed and accurate
record for analysis. The transcribed data are
systematically coded, with recurring concepts and ideas
grouped into meaningful categories.

Through this coding process, themes emerge that align
with the study’s key areas of focus, including the
development of co-curricular activities, the preferences of
Generation Z, the integration of Islamic values into
extracurricular frameworks, and the challenges
institutions face in implementing these initiatives. The
identified themes are then synthesized to form a
comprehensive understanding of the issues at hand,
providing the foundation for actionable recommendations
that can help institutions refine their co-curricular
offerings to better align with student needs and
institutional goals.

I1. RESULT AND DISCUSSION

Islamic higher education institutions are tasked with
providing a comprehensive educational experience that
nurtures students’ intellectual, moral, and spiritual
development. As we move into the Fourth Industrial
Revolution (Era 4.0) (Ashari et al., 2023), the educational
landscape is transforming with the increased digitisation
of academic systems and the evolution of student
expectations. Generation Z, the cohort born between 1997
and 2012 (Herawati et al., 2022), is coming of age and
entering higher education institutions. With their highly
digital and career-oriented mindset (Jeresano & Carretero,
2022), this generation presents unique challenges and
opportunities for Islamic higher education institutions,
particularly when it comes to fostering engagement
through co-curricular activities.

Co-curricular activities, which go beyond the academic
curriculum, play a crucial role in student development.
These activities are designed to complement academic
learning, focusing on the development of social, emotional,
and physical skills (Raslie & Ting, 2021; Szymkowiak et al.,
2021). In Islamic higher education institutions, these
activities are often shaped by the ethical and spiritual
values rooted in [slamic teachings.

The Influence of Digitalisation in Islamic Higher Education

The digitalisation of higher education, particularly in
the context of Islamic institutions, is an essential topic of
discussion. Era 4.0 has brought forth significant changes,
such as the use of digital platforms for academic
administration, the introduction of online learning
environments, and the integration of technological tools
in teaching and learning (Masruri & Waliah, 2023; Salleh
& Abd Khahar, 2016). For Islamic higher education
institutions, the challenge lies in balancing the need for
modernisation with the core principles of Islamic
education, which values personal growth, spiritual
development, and ethical conduct.

While digital tools like EdLink and SIAKAD have
streamlined academic administration (Rodliyatun et al,
2022), the integration of technology in co-curricular
activities remains underdeveloped in many institutions.
Islamic higher education institutions, IAIN Lhokseumawe
struggle to create and manage co-curricular offerings that
engage students while integrating Islamic values. Digital
platforms, however, present an opportunity to bridge this
gap by offering students virtual avenues for engagement,
networking, and skill-building (Nasir et al.,, 2021).

The integration of digitalisation with co-curricular
activities can also help increase enrolment by offering
students more opportunities for participation in activities
that align with their career aspirations, interests, and
digital engagement preferences. For instance, career
development programs, online workshops, and virtual
interfaith dialogues can all contribute to student
engagement while adhering to the values of Islamic
education.

Co-Curricular Activities in Islamic Higher Education
Institutions

In Islamic higher education, the role of co-curricular
activities is often understated. However, these activities
have been shown to contribute significantly to intellectual,
social, and career development. According to Rion (2008)
and Niemeld (2022), engagement in extracurricular
activities fosters intellectual growth, teamwork, and
social competence. For Generation Z students, who are
particularly focused on career development and personal
growth, co-curricular activities can provide valuable skills
that supplement academic learning.

However, these activities are structured and
integrated within the broader educational framework.
Islamic values must be a cornerstone of any co-curricular
program within Islamic higher education institutions.
Activities such as leadership development programs,
community engagement, interfaith discussions, and
charitable work offer opportunities to develop students’
moral and ethical compass while honing their
interpersonal and professional skills.

Co-curricular activities that align with Islamic
teachings encourage students to engage with the world in
a manner consistent with their religious and cultural
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values. This allows them to make meaningful
contributions to their communities while pursuing
personal and academic excellence. Ofcourse, remains a
gap in terms of formal models that integrate these
activities into the academic and administrative
frameworks of Islamic institutions.

Humanism in Co-Curricular Activities

Humanism is an educational philosophy that
emphasizes the development of the whole person—
intellectually, emotionally, and socially. Carl Rogers
(1951), one of the prominent figures in humanistic
psychology, argued that the primary goal of education
should be to nurture the potential of individuals by
fostering self-actualization, emotional intelligence, and
empathy (Witono & Widodo, 2023). In Islamic education,
the concept of humanism aligns closely with the objectives
of nurturing well-rounded individuals who are not only
knowledgeable but also morally and spiritually aware.

Humanistic education stresses the importance of
creating environments where students can freely explore
their thoughts and feelings while developing a sense of
empathy and social responsibility (Bala, 2007). This is
particularly relevant in the context of co-curricular
activities in Islamic institutions, where programs can be
designed to promote empathy, compassion, and social
justice in line with Islamic values. For example, interfaith
dialogues, charity work, and community service programs
can help students develop empathy and moral
responsibility, both of which are core principles in Islamic
education.

Integrating humanism into co-curricular activities
within Islamic higher education institutions can provide
Generation Z students with an enriched educational
experience. It enables them to internalize positive values,
such as respect, compassion, and understanding (Ahmad
Rizal et al,, 2023), while participating in activities that
foster personal and social growth.

Recreation Theory and Co-Curricular Activities

Recreation Theory, as discussed by Henderson et al,,
(2004), posits that recreational activities are vital for
promoting physical, emotional, and social development.
These activities are typically pursued for enjoyment and
relaxation but also provide opportunities for learning,
collaboration, and personal growth. In the context of
Islamic higher education, recreational activities such as
sports, outdoor adventures, and cultural festivals can
contribute to students' holistic development.

Recreational activities in Islamic institutions not
only promote physical well-being but also encourage
students to engage with others in a relaxed and social
environment. By offering recreational opportunities that
adhere to Islamic principles, institutions can foster a sense
of community, teamwork, and social responsibility among

students (Romanovskyi & Romanovska, 2020). This is
particularly important for Generation Z students, who
value experiences that are not only enjoyable but also
meaningful.

Additionally, the integration of recreational
activities within Islamic higher education institutions can
help bridge the gap between academic and personal
growth.

For instance, physical activities such as sports can
teach students about teamwork, discipline, and
perseverance, which are essential skills in both personal
and professional life. Moreover, activities that encourage
cultural exploration and creativity can broaden students'
perspectives and help them engage with diverse
worldviews in a respectful and open-minded manner.

Self-Development Theory and Co-Curricular Activities

Self-Development Theory, as introduced by McCann
and Pearlman (1992), emphasizes the process of self-
socialization and the internalization of societal values.
This theory posits that individuals develop their identities
and social skills through interaction with others and the
environment. In the context of Islamic higher education,
co-curricular activities serve as platforms for self-
development, enabling students to engage in personal
growth while developing social competencies.

Co-curricular  activities that promote self-
development allow students to gain a deeper
understanding of themselves and their role in society. In
Islamic higher education institutions, such activities can
include leadership development programs, mentorship
opportunities, and volunteer initiatives. These activities
help students cultivate qualities such as leadership,
responsibility, and empathy, which are key elements of
both personal and social development.

For Generation Z students, self-development is a
critical aspect of their educational journey. As they are
often focused on preparing for their careers, co-curricular
activities that emphasize self-development provide the
tools they need to navigate the complexities of the
professional world. By integrating self-development
theory into co-curricular programs, Islamic higher
education institutions can better support students in
becoming socially conscious, self-aware, and value-driven
individuals.

Rational Choice Theory and Student Engagement

Rational Choice Theory, as articulated by Need & De
Jong (2001), suggests that individuals make decisions
based on a rational evaluation of available options. In the
context of student enrolment, Rational Choice Theory
posits that students will choose educational institutions
based on factors such as academic offerings, campus
culture, and co-curricular opportunities (Goldthorpe,
1998). For Islamic higher education institutions, the

32



challenge lies in designing co-curricular programs thatare
not only appealing to Generation Z but also align with
their career-oriented mindset.

Students today are more discerning than ever before,
and their decision to enroll in a particular institution often
depends on the perceived value of the educational
experience, both academically and extra-curricularly. This
is where the integration of Islamic values into co-
curricular activities becomes crucial. Islamic higher
education institutions that offer co-curricular programs
aligned with the interests and needs of Generation Z—
such as career development workshops, leadership
training, and entrepreneurial initiatives—are more likely
to attract students who are seeking holistic educational
experiences.

Rational Choice Theory also highlights the importance
of offering co-curricular activities that provide tangible
benefits, such as skills development and networking
opportunities. By aligning co-curricular activities with the
aspirations of Generation Z students, Islamic institutions
can enhance student engagement and increase enrolment.

I11. CONCLUSION

In conclusion, co-curricular activities play a vital role
in enhancing the student experience within Islamic higher
education institutions. By integrating theories such as
Humanism, Recreation Theory, Self-Development Theory,
and Rational Choice Theory, institutions can develop co-
curricular programs that foster holistic development
while meeting the needs and expectations of Generation Z.

The digitalisation of educational systems presents an
opportunity to enhance student engagement through
online platforms and virtual co-curricular offerings.
Islamic higher education institutions that embrace these
opportunities while staying true to their values will be
well-positioned to attract and engage Generation Z
students, fostering an environment of academic
excellence, personal growth, and social responsibility.

Conclusion should be consisting of answering research
problem, based on the main research findings, theoretical
significance/conceptual construction.

IV.REFERENCES

Abdullah, M. A. (2017). Islamic studies in higher education
in Indonesia: Challenges, impact and prospects for the
world community. Al-Jami’ah, 55(2).
https://doi.org/10.14421/ajis.2017.552.391-426

Adams, R. (2008). Narrative Methods for the Human
Sciences. Narrative Inquiry, 18(2).
https://doi.org/10.1075/ni.18.1.13ada

Adler, J. M., Dunlop, W. L., Fivush, R, Lilgendahl, ]. P., Lodi-
Smith, J., McAdams, D. P., McLean, K. C., Pasupathi, M,,
& Syed, M. (2017). Research Methods for Studying
Narrative Identity: A Primer. Social Psychological and

Personality Science,
https://doi.org/10.1177/1948550617698202

Ahmad Rizal, D., Zodikin Zani, M., & Syauqi Thontowi, Z.
(2023). Nusantara: Jurnal Pendidikan Indonesia
Kurikulum Merdeka Belajar-Kampus Merdeka
Perspektif Pendidikan Humanis Religius. Jurnal
Pendidikan Indonesia, 3(1).

Andrés, N. B. |, Jairo, P. V. ], & Javier, M. G. C. (2023).
Narrative methods in social and educational research.
Revista de Ciencias Sociales, 29(1).
https://doi.org/10.31876/rcs.v29i1.39747

Asan, K, & Emeksiz, M. (2018). Outdoor recreation
participants’ motivations, experiences and vacation
activity preferences. Journal of Vacation Marketing,
24(1). https://doi.org/10.1177/1356766716676300

Ashari, R, Ishomuddin, ., Tobroni, T., & Khozin, K. (2023).
From Theory to Practice: Ralph W. Tyler’s Perspective
on the Curriculum Transformation. Al-Hayat: Journal
of Islamic Education, 7(2).
https://doi.org/10.35723/ajie.v7i2.410

Assegaf, A. R, Zainiyah, H. S, & Fahmi, M. (2022).
Curriculum Innovation for the Internationalization of
Islamic Education Study Program at Higher Education
Institutions in Surabaya, Indonesia. Millah: Journal of
Religious Studies, 21(3).
https://doi.org/10.20885/millah.vol21.iss3.art3

Assegaf, Abd. R, Zakaria, Abd. R. Bin, & Sulaiman, A. M.
(2012). The Closer Bridge towards Islamic Studies in
Higher Education in Malaysia and Indonesia. Creative
Education, 03(06).
https://doi.org/10.4236/ce.2012.326149

Bala, S. (2007). Reflections on a Humanistic Approach to
Teaching & Learning. Transformative Dialogues:
Scholarship of Teaching & Learning, 1(1).

Ben-Yehuda, M. (2015). The Route to Success - Personal-
Academic Coaching Program. Procedia - Social and

8(5).

Behavioral Sciences, 2009.
https://doi.org/10.1016/j.sbspro.2015.11.242
Ergiiven, A. T. (2023). Evaluation of recreation

departments in theory and practice. Journal of
Education and Learning, 17(2).
https://doi.org/10.11591/edulearn.v17i2.20704
Fikra, H., & Darmalaksana, W. (2022). The Success of
Student Scientific Publications: Case Study of Islamic
Higher Education in Indonesia. AL-ISHLAH: Jurnal
Pendidikan, 14(4).
https://doi.org/10.35445/alishlah.v14i4.1661
Frick, A., & Chevalier, N. (2023). A First Theoretical Model
of Self-Directed Cognitive Control Development.
Journal of Cognition and Development, 24(2).
https://doi.org/10.1080,/15248372.2022.2160720
Goldthorpe, ]J. H. (1998). Rational Action Theory for
Sociology. The British Journal of Sociology, 49(2).
https://doi.org/10.2307 /591308
Henderson, K. A, Presley, ], & Bialeschki, M. D. (2004).
Theory in recreation and leisure research: Reflections
from the editors. Leisure Sciences, 26(4).
https://doi.org/10.1080/01490400490502471
Herawati, 1., Rizal, I, & Amita, N. (2022). The Impact of
Social Media on Fear of Missing Out Among Z

33



Generation: A Systematic Literature Review. Journal
of Islamic and Contemporary Psychology (JICOP), 2(2).
https://doi.org/10.25299/jicop.v2i2.11179

Herfeld, C. (2020). The Diversity of Rational Choice Theory:
A Review Note. Topoi, 39(2).
https://doi.org/10.1007 /s11245-018-9588-7

Houck, G. M., & Spegman, A. M. (1999). The Development of
Self: Theoretical Understandings and Conceptual
Underpinnings. Infants and Young Children, 12(1).
https://doi.org/10.1097/00001163-199907000-
00004

Jeresano, E. M., & Carretero, M. D. (2022). Digital Culture
and Social Media Slang of Gen Z. UIJRT | United
International Journal for Research & Technology |,
03(04).

Krsti¢, M. (2022). Rational Choice Theory - Alternatives
And Criticisms.  Socijalna  Ekologija,  31(1).
https://doi.org/10.17234/SocEkol.31.1.1

Masruri, & Waliah. (2023). Implementation Of
Independent Curriculum In The Subjects Of Islamic
Religious Education And Morals Education. I[JGIE
(International Journal of Graduate of Islamic
Education), 4(1).
https://doi.org/10.37567 /ijgie.v4i1.1958

Menzli, L. J., Smirani, L. K., Boulahia, ]J. A., & Hadjouni, M.
(2022). Investigation of open educational resources
adoption in higher education using Rogers’ diffusion
of innovation theory. Heliyon, 8(7).
https://doi.org/10.1016/j.heliyon.2022.e09885

Musthofa, M., Nasikhin, Junaedi, M., & Hasanah, S. (2023).
The influence of online learning on student
professionalism Teacher professional Education
Program: Studies in Islamic higher Education in
Indonesia. Cogent Education, 10(2).
https://doi.org/10.1080/2331186X.2023.2276025

Nasir, M., Hamzah, S. H., & Rijal, M. K. (2021). Anatomical
Analysis Of Islamic Religious Education Curriculum At
General Higher Education In Indonesia. Ta’dib, 24(1).
https://doi.org/10.31958/jt.v24i1.2827

Nassr, R. M., Aldossary, A. A., & Nasir, H. (2021). Students’
Intention to Use Emotion-Aware Virtual Learning
Environment: Does a Lecturer’s Interaction Make a
Difference? Malaysian Journal of Learning and
Instruction, 18(1).
https://doi.org/10.32890/M]JL12021.18.1.8

Need, A., & De Jong, U. (2001). Educational Differentials in
the Netherlands: Testing Rational Action Theory.
Rationality and Society, 13(1).
https://doi.org/10.1177/104346301013001003

Nkwanyana, S. (2020). Recreation and leisure in promoting
social inclusion: A reflection of documented theory.
African Journal of Hospitality, Tourism and Leisure,
9(2).

Oberreiter, D. (2021). Carl Rogers and Schizophrenia. The
evolution of Carl Rogers’ thinking on psychosis and
schizophrenia: a literature survey. Person-Centered
and Experiential Psychotherapies, 20(2).
https://doi.org/10.1080/14779757.2021.1898456

Raslie, H, & Ting, S. H. (2021). Gen y and gen z
communication style. Estudios de Economia Aplicada,
39(1). https://doi.org/10.25115/eea.v39i1.4268

Reitz, A. K. (2022). Self-esteem development and life events:
A review and integrative process framework. In Social
and Personality Psychology Compass (Vol. 16, Issue
11). https://doi.org/10.1111/spc3.12709

Rodliyatun, M., Nugroho, P., & Baidhawy, Z. (2022). Model
for Developing a Multicultural Islamic Religious
Education Curriculum in Islamic Higher Education.
Edukasia : Jurnal Penelitian Pendidikan Islam, 17(2).
https://doi.org/10.21043/edukasia.v17i2.14043

Romanovskyi, 0. & Romanovska, Y. (2020). Higher
education innovatics as the newest interdisciplinary
direction of higher school and higher education
science. Mixcducyunainapti flocaidxcenns CkaadHux
Cucmenm, 0(17).
https://doi.org/10.31392/iscs.2020.17.083

Salleh, K., & Abd Khahar, Y. M. (2016). Elements of Inter-
Religious Understanding in Islamic and Moral
Education Curriculum. Islamiyyat-The International
Journal Of Islamic Studies, 38(2).

Supriyatno, T., El-Aribi, C. M. A., Muntakhib, A., & Taruna, M.
M. (2021). Philosophy of Islamic Values and Life: A
Review of the Methodology of Cultivating Islamic
Values Towards Modern Culture. International
Journal of Cultural and Religious Studies, 1(1).
https://doi.org/10.32996/ijcrs.2021.1.1.1

Suyadi, Nuryana, Z., Sutrisno, & Baidi. (2022). Academic
reform and sustainability of Islamic higher education
in Indonesia. International Journal of Educational
Development, 89.

34


https://doi.org/10.32996/ijcrs.2021.1.1.1

